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Developing EFL Writing Skills and Reducing
Apprehension of Al Azhar Secondary Stage Students

Mohamed Adel Abd EI-Wahab

Abstract

This study aimed to identify the effectiveness of collaborative writing wiki
in developing EFL writing skills and reducing apprehension of al Azhar secondary
stage students. The study used certain instruments: an EFL writing skills
questionnaire, an EFL writing pre-post-test, an EFL writing skills rubric, and an
EFL writing apprehension inventory. The study came up with a number of results.
The participants consisted of 60 first year Al-Azhar secondary stage students. They
were divided into two groups; the control group which was instructed via
traditional teaching method and the experimental group which was instructed via
collaborative writing wiki. There was a statistically significant difference between
the mean scores of the control group and the experimental group on the post
applications of the EFL writing skill test in favor of the experimental group. There
was a statistically significant difference between the mean scores of the
experimental group pre and post applications of the EFL writing skill test in favor
of the post application. There was a statistically significant difference between the
mean scores of the experimental group and the control group on the post
applications of the writing apprehension inventory in favor of the experimental
group. There was a statistically significant difference between the mean scores of
the experimental group pre and post applications of EFL writing apprehension test
in favor of the post application. The study provided evidence for the effectiveness
of using collaborative writing wiki in developing wringing skills and reducing
writing apprehension.

Key words: wiki, collaborative writing, EFL writing skills, apprehension

Introduction

Writing is a crucial language skill that enables people to express their
feelings and thoughts. They use it to define themselves, clarify their
knowledge and their ideas, to understand the problems that may face them
as well as to find solutions for such problems. Writing skill is considered as
one way of measuring individual's own language proficiency. = Learning to
write in English as a foreign language allows learners to put their thoughts
on paper, see their ideas in print, and share them with others. Writing also
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enhances language acquisition as learners deal with words, sentences, and
large chunks of writing to communicate their ideas effectively and to
reinforce grammar and vocabulary they are learning in class (Bello, 1997).
Writing in a foreign language helps learners to improve their grammatical,
strategic, sociolinguistic, and discourse competences in target language
(scarcella & Oxford, 1992).

In spite of the importance of writing, it is one of the most difficult
language skills to acquire. Writing is recognized as an enormously complex
activity (Olander, 2007). It needs time, effort, practice, learning, and
teachers’ instruction. Writing is different from spoken language, as it
requires the readers to understand and interpret what has been written.
Writing 1s very difficult as it is more complex and more abstract than talk
(Gunning, 1998). Writing is especially difficult for nonnative speakers
because they are expected to create written products with specific rules,
criteria, and shapes (Abu-Rass, 2001). A lot of research studies conducted in
the various EFL contexts strongly suggested that EFL learners face
maximum problems in their writing (Tahaineh, 2010; Rababah, 2003;
Bacha, 2002; Kharma & Hajjaj, 1997). Thus, writing is not an easy skill, or
a natural process that just happens.

Background of the study

There are many reasons for the difficulties in writing in EFL classes.
Students often have many basic mistakes in written works about spelling,
grammar, punctuation and organization. The challenges in writing may
result from both the cognitive aspect (e.g., a lack of an appropriate writing
process or insufficient knowledge about grammar, vocabulary, etc.) and the
affective aspect (e.g., writing apprehension) of writing (Lee, 2005; Silva
1993). According to the cognitive aspect, writing skill is considered a
complex skill since it requires the students to apply the appropriate
cognitive strategies, intellectual skills, verbal information, and appropriate
motivation (Lee, 2005).

EFL learners in the secondary schools face difficulties while writing
English language because they are not adequately familiar with English
language and they do not have enough practice of it (Graham, Harris &
Mason, 2005).

El-Ashri (2014) divided functional writing skills in English for first
year secondary institutes in Al-Azhar into four categories (content,
organization, language fluency and language accuracy):

The content is divided into:
1- presenting the main idea in the form of a topic sentence.
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2- presenting a number of accurate and well-chosen details to support the
main idea.
3- giving the reader relevant, coherent and important information in line
with the topic.
The organization is divided into:
1- writing a strong related topic sentence that gives clues about what is
coming next.
2-using logical sequence to help the ideas flow together.
3- writing a suitable conclusion.
4- using the correct layout of the form of writing a paragraph, a letter and
an e-mail.
The fluency is divided into:
1- using complete sentences rich with suitable vocabulary.
2- using various correct sentence structures.
The accuracy is divided into:
1- using correct punctuation.
2- using correct spelling.
3- using eligible handwriting.

Al-neguly(2013) divided writing English skills for first year secondary
schools into four categories ( content, organization, grammar usage and
word choice, and mechanics of writing):

The content is divided into:
1-creating relevant ideas that support the main ideas.
2-writing for different purposes.
3-writing a variety of audiences.

The organization sub-skill's can be divided into:
1-using logical procession of ideas.
2-writing a suitable conclusion.
3-writing a suitable conclusion.

The grammar usage and word choice are divided into:
1- applying correct use of pronouns.
2- applying correct use of articles.
3-applying correct use of adverb.

The mechanic is divided into:

1- using correct spelling.

2- applying correct punctuation.

Apprehension is one of the factors that affects the writing process. It
has a negative influence on EFL/ESL learners' writing skill and quality
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(Rubin, Katznelson & Perpignan 2005; Ozturk & Cecen, 2000, Huang,
2009, Zhang, 2001, Brown, 2000).

Previous researchers proved that EFL students face some writing
problems and difficulties because it consists of different

Aspect of language, for example punctuation, spelling, vocabulary,
grammar and syntax ( Belhabib, 2015). Spelling is difficult for learners
because of the absence of full similarity between the sound of vocabulary
and the way it is

spelt. The reason for grammar complexity is the main difference
between the mother tongue of our learners and English. (Harmer, 2017).
EFL learners have problems in dealing with the English language because
of their limited vocabulary. A little vocabulary prevents the EFL learners
to present their ideas, since it affects their English badly (Al-Zahrani,
2011). The use of different punctuation marks seems to be the difficult task
for the learners because it needs much time, information and experience
(Murray & Hughes, 2008) .

These problems and difficulties can be solved through integrating
pedagogical strategy (collaborative writing) with the application of
Computer-Mediated Communication (wikis) which can enhance students’
cognition in writing or students’ writing skill, and also can reduce students’
fear of second language writing (Hadjerrouit, 2011).

Collaborative writing wiki

Collaborative writing has its origin from collaborative learning. The
advantages of collaborative writing are: reducing apprehension, helping to
form cohesive and mature groups, promoting critical thinking, fostering
excellence, and promoting motivation (Brown, 2001, Hidi & Boscolo, 2007,
Hinkel, 2004).  Despite the importance of collaborative writing, research
on collaborative writing is limited in EFL /ESL contexts probably due to the
difficulty of using small groups in writing classes. Storch ( 2005) assures
that collaborative writing projects, particularly involving more than two
writers, are actually undertaken, and these types of projects have received
little research or incomplete attention.

One of the most significant CMC applications of the internet age is
wikis. wiki can be defined simply as "a collective website where a large
number of participants are allowed to modify or create pages using their
web browser"(Desilets, 2006). wikis have several significant advantages
when used as an educational tool during the process of writing in EFL
classes. Wikis facilitate the development of cognitive skills, promote
English
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language, enhance writing skills, and increase motivation. Wikis
encourage students to read, write, and converse more often. Using wikis can
increase students’ motivation, since computers are associated with fun and
games and considered to be fashionable (Lee, 2000).

Writing in wikis provides a sense of audience and motivates students
to write well. Wikis offer opportunities for authentic expression in the
external world (Castaneda, 2011; Kuteeva, 2011). Other studies have also
shown that wikis motivate many students to write well and improve writing
ability in EFL classes through working together (Grant, 2006). Many
researchers point out that wikis are helpful in reducing students’ fear of EFL
writing (Ducate & Lomicka, 2008; Pinkman, 2005).

Related Studies

Some studies on the use of wikis in EFL classes such as :

Chen 2008; Kessler 2009, Kovacic 2007, Lund 2008, Miyazo & Anderson
2010, Muscara & Beercock 2010, and Solvie 2008 revealed that :

- students had positive attitudes towards using wikis in learning.

- the free-writing wiki task allowed EFL students to practice writing skills
in different genres and to suit individual and gender preference on
rhetorical selection.

- the students perceived using wiki as an interesting and
motivating learning environment.

- the students involved writing through wiki were able to overcome writing
apprehension and increase writing skills.

- the students enjoyed using the wiki and commented how it helped them
to work better as a team and write better.

- wiki encouraged peer- to- peer interaction as well as facilitated online
group work in writing skills.

- exploring the use of a wiki with a wider range of written forms in order
to enable our student teachers to draw links with other aspects of their
developing practice.

A number of studies on the use of collaborative writing in EFL
classes such as : Biria 2013; Jahin 2012, Khatib & Meihami 2015, and
Wigglesworth & Storch 2009 revealed that using collaborative techniques
and activities had a positive effect on overall writing skill of EFL students,
and on writing components such as content, organization, grammar,
vocabulary, and mechanics.

A number of studies on writing skills at secondary stage in general
and especially in AL- Azhar such as Zahran (2015) assured that the reasons
behind the weakness in writing among students in secondary stage could be
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summarized up in lack of vocabulary register, structure, organization of
ideas, grammar, spelling, and referencing. Helal (2003) classified the skills
of writing to grammar, spelling, word order, vocabulary choice, the
organization and development of their writing. Learning EFL writing for
secondary institutes in Al-Azhar required some specific skill as : content,
organization, vocabulary, language use, spelling, punctuation and accurate
capitalization and paragraphing (Mogahed, 2007). El-Ashri (2014) divide
writing skills in English for first year secondary institutes in Al-Azhar into
four categories (content, organization, language fluency and language
accuracy.

Studies on writing apprehension in EFL classes such as
Kim 2006; Lee 2005, and Singh 2012 showed that writing apprehension had
a negative impact on writing skill. The level of writing apprehension was
the main reason for students to avoid writing in English language.

Based on the previously mentioned studies, it becomes clear that EFL
learners face problems in writing as writing skill and writing apprehension.
These problems can be solved through using wikis as an application of
CMC with collaborative writing as a pedagogical strategy.

The pilot study:

To provide evidence for the problem of the study, the researcher
conducted a pilot study on thirty students at the
first year secondary from Shoha Secondary institute Mansoura Educational
Zone. A writing test was administered to EFL secondary students to
determine their current level in writing. The results of the test are shown in
the following table:

Table (1): Results of the writing test

N | Total | Minimum | Maximu Mean Std. Percen
Score m Score Deviation tage
30 30 12 27 10.8 4.06 37.59%

The above table shows that the mean score of the students on writing
test is below average (m=10.8 & %=37.59%)and indicates that the low level
in writing skills of those students.

This means that the students' current level in writing skill needs
improvement.
Statement of the Problem:

Based on the literature, the researcher’s observations and the results of
the pilot study, the problem of the study is stated as follows:

Al Azhar secondary stage students have difficulties in EFL writing
skills and high level of writing apprehension. This may be due to using

72



traditional and instructional strategies inside the EFL writing classes. Thus,
the current study investigated the use of collaborative writing wiki to
develop Al-Azhar secondary stage students’ EFL writing skills and reduce
their writing apprehension.
Questions of the study:
The problem of the study is explored through answering the following
main question:
Can collaborative writing wiki enhance Al- Azhar secondary stage
students’ EFL writing skills and reduce their writing apprehension?
This main question leads to the following sub-questions:
-What is the current level of the first year Al-Azhar secondary stage
students in EFL writing skill?
-To what extent is the collaborative writing wiki effective in developing
EFL writing skill of the first year Al-Azhar secondary stage students?
-To what extent is the collaborative writing wiki effective in reducing
EFL writing apprehension of the first year Al- Azhar secondary
stage students ?
Purpose of the study:
1- Assessing the current level of the first year Al-Azhar secondary
students in EFL writing skill.
2- Investigating the effectiveness of writing wiki in developing EFL
writing skill of first year Al-Azhar secondary stage students.

3- Investigating the effectiveness of writing wiki in reducing EFL
writing apprehension of first year Al-Azhar secondary stage students.
Hypotheses of the study:

The study will verify the following hypotheses:

1-There is a statistically significant difference between the mean scores of
the control group and that of the experimental group on the post
application of the writing skill test in favor of the experimental
group.

2-There is a statistically significant difference between the mean scores
of the experimental group pre and post applications of the writing
skill test in favor of the post one.

3- There is a statistically significant difference between the mean scores
of the experimental group and the control group on the post
applications of the writing apprehension inventory in favor of the
experimental group.
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4-There is a statistically significant difference between the mean scores
of the experimental group pre and post applications of the writing
apprehension inventory in favor of the post one.
Definition of terms:
Wiki:

Wiki can be defined as “quick user-friendly web pages that allow
users to create, edit, and save text collaboratively" (Solvie, 2008).

In this study, wikis can be defined as web based tool which can be used by
first year Al-Azhar secondary stage students to collaboratively create, edit
and publish written products.

Collaborative writing:

Collaborative writing can be defined as *“ Collaborative writing
strategy 1s a teaching writing technique that allows students to work together
in pairs or groups to produce a good writing."( Sukirman, 2016).

In this study, Collaborative writing can be defined as producing a single text
by more than one student (a team of students) through generation ideas,
researching , planning, drafting, revising, editing and publishing .

Writing apprehension:

Writing apprehension can be defined as to “the fear of the writing
process that outweighs the projected gain from ability to write.” (Oztiirk &
Cegen ,2007)

In this study, writing apprehension can be defined as the first year Al-
Azhar secondary stage students' negative and anxious feelings that hinder
their EFL writing process.

Method of the study:

Methodology of the current study includes the participants,
instruments, design, and procedures followed to carry out the study.
Participants:

The Participants of the present study consisted of 60 first year
AlAzhar secondary stage students at Shoha secondary institute in Mansoura.
The researcher divided them into groups; the control group which is
instructed via traditional teaching method and the experimental group which
is instructed via collaborative writing wiki.

Instruments:

The following instruments were designed and used in the current
study:
1.The EFL writing skills questionnaire.
2.The EFL writing pre-post-test.

3.The EFL writing skills rubric.
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4.The EFL writing apprehension inventory.
Design:

The study adopts the quasi-experimental design using two groups; one
is experimental and the other is control. The control group used traditional
collaborative writing. The experimental group used the collaborative writing
wiki.

Results and Discussions

The results of the study were statistically analyzed in terms of its
hypotheses and they were discussed in the light of the theoretical
background and related studies. Results of the study were reported as
follows:

Table (3)
Results of the Post-Administration of the writing skill test
Number N
SKill Group of Mean Starlldafrd Degree of| T- [Significance
Deviation | Freedom | value level
Students
1 Experimental 30 16.14 98.1 58 19.4 01.
Control 30 91.11 68.2
2 Experimental 30 75.22 11.2
1. 1.
Control 30 26.17 67.2 58 81.8 0
3 Experimental 30 66.9 60.0
. 1.
Control 30 83.8 70.1 58 50.3 0
4 Experimental 30 58.21 41.2
. 1.
Control 30 51.17 87.2 58 93.5 0
5 Experimental 30 01.19 32.3
58 16.6 01.
Control 30 31.13 81.3
As a | Experimental 30 18.87 45.4
58 41.12 01.
whole Control 30 78.68 83.6

Based on Table (3), there is statistically significant difference
between the mean score of the two groups, experimental and control, in the
post-application of the writing skill test in favour of the experimental group
students.
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Table (4)
T-value and the significance of the differences between the mean scores
of the experimental group students in the pre-post-application of the
writing skill test

suan | Group | "5 | vean | St | PG 1| et
Students Freedom
1 lif:t gg 193.194 igi 29 30.6 01.
S o s - e 1 e A Ml M
B o e 2 < e A sl M
! ll:(fset gg gg;;‘ 3?; 29 18.9 01.
D e Tormmy ] P | %0 | o
B i o 5 e e R Rl B

Based on Table (4), there is statistically significant difference between
the mean score of the experimental group students in the pre-post-
application of the writing skill test in favor of the post-application.

The considerably level of the experimental group students in the post-
application of the writing skill test compared to their performance in the
pre-application of the writing skills test, indicating the high performance of
the students in the skills of post-application of the writing skills test.

Table (5)
Independent-samples t-test results for the differences in the mean
scores between the control group and the experimental group in post
application of WAI

Std. Sig.(2-
Group N Mean Deviation ¢ D1 (ailed)
Control 30 48.47 7.59 12.15 58 0.01
Experimental 30 29.17 4.25

Table (5) presents the means, frequencies and percentages of the
control group students’ responses to the writing apprehension inventory
statements. According to the five-point likert scale, the students who had the
highest means (4, 5) had a high level of writing anxiety whereas the students
who had the lowest means (1, 2) had an acceptable level of writing anxiety.
Means (4, 5) indicate that students had a high level of writing anxiety.
Means (1, 2) indicate that students had a high level of writing anxiety. A
mean of 3.00 literally means that the student was unsure about their feeling
toward the statements; however, this score is considered a moderate feeling
of apprehension. The average for The control group students’ results above
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3 and 4 for all the statements of the inventory. This means that the students
had a high level of writing anxiety. The results showed a number of
remarks: the mean of the third statement was M = 4.56 which indicated that
writing under specific time was a main source of the students’ apprehension;
the students’ responses to the fifth statement, the mean was M= 4.00,
showed that students had bad feelings towards writing and, eventually,
evaluation was considered as a source for provoking students’ writing
anxiety.
Table (6)
Means, frequencies and percentages of the control group students’
responses to the WAI statements

Item Statement N Mi Max M. Control Group

n 1 2 3 4 5
2 Evaluating my 30 1 5 3.80 Frequency | 0 1 10 13 6
writings is a real — 10 33 333 | 433 | 20
embracement. Percentage .0
3 I feel scared when I | 30 1 5 4.56 Frequency | 0 0 2 9 19
write under time —— 0 6.7 30.0 | 63
limitation. Percentage | ( 3
4 I feel that 30 1 5 3.00 Frequency | 0 2 10 14 4
developing - 10 6.7 333 46.7 13
well-organized Percentage 3

writings is beyond

my capabilities.

5 I predict to do 30 1 5 4.00 Frequency | 0 1 11 6 12
poorly in writing - 10 33 36.7 20.0 | 40
classes. Percentage .0
6 I avoid practicing | 30 1 5 4.83 Frequency | 0 (1} (1} 5 25
writing outside — 10 0 0 16.7 | 83
the class. Percentage 3
7 Writing is a 30 1 5 3.90 Frequency | 0 2 10 10 9
real waste of time. W 0 6.7 333 | 333 | 30
.0
8 I feel that my 30 1 5 4.00 Frequency | 0 1 8 12 9
colleagues’ - 10 33 26.7 40.0 | 30
writings are Percentage .0

better than mine.

9 I do my best to | 30 1 5 3.76 Frequency | 0 2 8 15 5
avoid written — 10 6.7 26.7 50.0 | 16
assignments. Percentage 7

10 I do not like my 30 1 5 4.73 Frequency | 0 0 2 4 24

colleagues to read - 10 (1} 6.7 13.3 | 80

my writings. Percentage 0

11 I expect to get low | 30 1 5 3.60 Frequency | 0 3 7 19 1
score in writing — 10 100 | 233 | 633 | 3.
assignments. Percentage 3

12 Expressing my 30 1 5 3.33 Frequency | 0 3 14 13 0
ideas in writing is — 10| 100 | 46.7 | 433 0

really tough. Percentage
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The results in Table (6) show a significant reduction in the students’
apprehension level. According to the mean of the third statement M = 1.56,
the students are no longer feel frightened during writing under specific time.
In addition, the mean of statement number six was M = 1.90 which means
that the students do not avoid writing tasks outside the class. Moreover,
collaborative evaluation is no more a source of anxiety.

Table (7)
T- Test of the experimental group comparing the pre —post application
scores
The application N Mean S.D Df t.value Sig.(2-
tailed)
Pre-application 30 47.11 12.31
29 17.2 0.01
Post-application 30 67.23 11.30

A t-test was employed to recognize the significance level of the
difference in the mean scores of the experimental group in the pre- and post
applications. Result of the t-test indicates that there is a statistically
significant difference between the mean scores of the experimental group
students on the pre-and post- applications of the writing apprehension
inventory in favor of the post-test.

Conclusions:

Based on the above mentioned findings, it can be concluded that the
collaborative writing wiki project was effective in improving EFL writing
skills and reducing writing apprehension. That effectiveness was evident in
the following features:

- Students were capable of improving EFL writing skills and using them in
meaningful situations.

- After the experiment, students' ability to write in English well was
developed.

- Students enjoyed writing lessons and they even expressed their desire to
become English teachers as they had less apprehension.

- Every topic was written easily and that was supported by the team work
and different steps that enabled students to feel that they were in an
Arabic lesson not an English one.

-Shy students became more willing to participate in the writing situations
inside classroom through using wiki.

Recommendations of the Study

Based on the results and conclusions of this study, the following

recommendations are suggested:
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-collaborative writing wiki project is recommended to be used as a
framework for developing writing skills and it can be adapted to
develop other language skills.

- the proposed project is recommended to be integrated in the"
writing Course" during secondary stage.

- providing an appropriate climate as well as an collaborative
environment is essential for fruitful and effective learning without
apprehension.
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